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Summary
Accordingly, the Faculty of Adult Education and HRD of the University of Pécs initiated three
local learning platforms in the Fall of 2014 as part of the Pécs Learning City-Region Forum,
based on the initiative of UNESCO Institute of Lifelong Learning on the Global Learning Cities
Network, as an umbrella network to get new collaborations started amongst learning
organisations. These platforms collects and share best practices around the following themes:
Atypical/Non-formal Learning platform; School and Environment platform; Inclusion and
Handicapped Situations platform.
This paper and the related presentation will elaborate upon how the Atypical/Non-formal
Learning platform generates specific adult learning and training of educators in local Hungary
based on a global initiative of learning cities. Accordingly, it will examine the challenges and
opportunities for the learning city model of Pécs, based on some concrete actions in museums,
and other cultural organisations, in engaging more adults in learning and developing their own
communities in atypical forms of co-operative learning within and across particular platformbased actions.
Global impacts on the learning city-region developments
The evolution of learning regions started right in 1972, when the OECD initiated a seven city
project which it called Educating Cities. Vienna, Edinburgh, Kakegawa, Pittsburgh, Edmonton,
Adelaide and Gothenburg would undertake to put education at the forefront of their strategies
and policies with a view to developing economic performance. And that experience would then
be translated into an example for other cities around the world. There have been many positive
results from that project but perhaps it’s a comment on the fate of all projects, or perhaps it’s
the nature of politics, that, in the 1990s, only in Gothenburg did the city officials even knew
about the project 20 years later.
Surprisingly, it was in the early 1990s that things started to develop in a much broader
(Longworth, 1999). Longworth labelled it the as the age of innocence – when researchers

recognised that something was afoot but not quite what it was. A couple of accelerating
conferences took place in the first half of the decade, both of them helping to push back the
limits of knowledge and action. The Gothenburg gathering in 1992, also sponsored by OECD,
was a follow-up from the Educating Cities project. It initiated the international association of
educating cities, based in Kaunas, and now with a membership of more than 400 cities worldwide.

The Rome conference was organised by the European Lifelong Learning Initiative and the
American Council for Education in 1996 and this, in its turn, created the World Initiative on
Lifelong Learning. Sadly both ELLI and WILL are now defunct but they contributed a great
deal to the advancement of learning city knowledge during the 1990s. ELLI was instrumental
in developing some of the early charters for learning regions – charters that spelled out the
commitment of a region to improving learning opportunities and methodologies for all its
inhabitants It looked like this – the basis for a widespread discussion on improving the local
culture of learning. Cities as far apart as Adelaide, Halifax in Canada, Espoo in Finland and
Dublin took this charter template and adapted it for their own use.
And then the middle of the decade came with the European year of Lifelong Learning in 1996
– it was taken very seriously by ELLI and most universities – perhaps because there was a
funding stream attached to it – yet, its significance was unfortunately largely ignored by many
of the organisations that matter - cities, regions and schools and business and industry and most
of the population of Europe. In spite of this, there can be no doubt that the provenance of today’s
work on learning cities and regions lies in the early work on lifelong learning given an impetus
by the European Year. And 1996 did lead to a renewed awareness of the importance of
education and more particularly to the idea that a world of rapid political, economic,
technological and environmental change in turn leads to rapid changes in the practice and
delivery of education.
Most critical thinkers on education and learning understood that the late 20th century world of
education and training in which teacher’s wisdom was delivered top-down to those who were
thought worthy of it was giving way to a much more open lifelong learning world of personal
learning continuous throughout life, while most of the educational world was still immersed in
its own version of the dark ages. Most of them believed that education was not available to all
citizens but also with an imperative to persuade whole populations that learning is a good thing

for their economic, social and intellectual health and well-being and for social stability in
general. This was a 180 degree change of focus from top-down education delivery - to a bottomup satisfaction of the needs and demands of the learner. Using the tools and techniques of
lifelong learning such as personal learning plans.
Requirements audits, mentors, coaches and guides and access to electronic networks. The
cynical view of course is that it hasn’t lasted – that politicians, in their search for measurable
indicators to persuade the voters that education is improving, would take the easy top-down
utilitarian option – and so it has proved in some countries, but there are still some idealists lwho
see learning cities and regions as the natural location for the practical application of lifelong
learning, transforming it from a vague concept into a workable reality and who still think that
it will be possible to see people of all ages indulging happily in – to quote the title of the Finnish
National Lifelong Learning Policy Document – the joy of learning, what an excellent title for a
Government paper.
Unfortunately, by ignoring a great number of excellent initiatives, the process moved on to the
age of experimentation. In the later part of the 1990s National Learning City networks began to
appear – firstly in the United Kingdom and followed later by those Finland and Sweden. The
North European focus by the way reflects very much the centre of gravity of lifelong learning
and learning city interest.
With several notable exceptions Southern, Central and Eastern Europe have taken much longer
to embrace the very real benefits of creating learning cities and regions. In this new age of
experimentation, Learning Region projects began to be funded – 16. one of them ‘TELS
Towards a European Learning Society ‘ developed what it called a Learning Cities Audit Tool
and studied the performance of 80 European municipalities. In ten domains of learning activity
from access to participation, from leadership to commitment, from wealth creation and
employability to celebration and social inclusion.
Unsurprisingly, it found that the words ‘Learning City and learning Region were not well
known – indeed in more than two thirds of those 80 cities, they were completely unknown –
but the surprise is this – once the audit tool had been used and the concept had become known,
a large number of them asked themselves why they were not more active in these domains, and
became converts to the cause. Perhaps this was the first recorded use of an academic
questionnaire as an evangelical tool. At this time too, there were conferences and learning city
launches – places like Liverpool, Espoo, Edinburgh and Glasgow and several other cities, many

of them in the UK came out, as it were. Learning Festivals celebrated the joy of learning in
Glasgow and in Sapporo, Japan.
And so Europe drifted into the new millennium and what may be called the age of advance
propelled principally by the European Commission’s Lisbon agenda, which has put lifelong
learning at the forefront of European policy. The development of learning cities and regions
was one key strategy of that policy – and so the European policy paper on the local and regional
dimension of lifelong learning was born in 2001. This important document was based on the
results of TELS and written by Norman Longworth. The document clearly stated that ‘Cities
and regions in a globalized world cannot afford not to become learning cities and regions. It is
a matter of prosperity, stability, employability and the personal development of all citizens’
They were clear and forward looking words indeed, and a striking challenge to every local and
regional authority that has read – them – which, because of the nature of information
transmission, is unfortunately, very few.
But later, the OECD also geared up the process in 2001 with its learning regions project in 5
European regions – Jena in Germany, Oresund in Sweden and Denmark, Vienne in France,
Kent in UK and Andalusia. Among its findings was the perhaps surprising statement that
secondary education appears to be the most important for regional development and the more
predictable one that there is a need to encourage creativity at all levels of education. And that’s
a theme that crops up time and time again in learning region folklore – creativity, innovation,
vision at all levels of education - Would that it were so in reality.
CEDEFOP, the European Vocational Training Agency also joined in the party in 2001. The
results of its own project between regions of Europe and USA urged regional management to
develop a means by which educational and other organizations have a common purpose – each
one learning from each other and each one learning with each other – in planning and
implementing social and economic innovations. Those are significant words - because now we
seemed to be making a real advance in our understanding of what a learning region is –
cooperative, multi-faceted, creative, innovative, communicative, - different.

And despite the fact that many cities and regions are still well behind the mark, in the new
millennium the movement to create learning cities and regions threatened to become an
avalanche – as a couple of examples among many, Germany established around 76 learning
regions, while every city, town and municipality in Victoria Australia became a learning entity.

moreover, the Chinese government has now decreed that every large city in China should
become a learning city by 2010 and beyond. Not too late from this, the IDEOPOLIS was born,
described by Tom Cannon and his collaborators as ‘ A City or Region whose economy is driven
by the creative search for, and the application of, new ideas, thinking and knowledge, and which
is firmly rooted to the creative transfer of ideas, to opportunities, to innovation, and eventually
to production.’
There are those words again – creative, innovation, new ideas and thinking. These initiatives
moved most researchers into what might be called the age of understanding – and many of them
finally thought they got it – or knew, or thought they knew - what being a learning region entails
and, simultaneously, the number of European projects increased. From every part of the
Commission – Learning Cities and Regions are now included in the Framework research
programmes and a lifelong learning element now has to be included in the vast majority of the
Commission’s Social and development Funding. There became a great need for tools and
materials that would help cities and regions to get that understanding. Therefore, particular
Socrates projects developed those learning tools for city and regional management and learning
materials to help them propagate the message to others. And yet the OECD would have you
believe that all regions seek to sustain economic activity through various combinations of
lifelong learning, innovation and creative uses of information and communication technologies.
(OECD, Learning Regions project – 2003). One can find more on learning cities and regions at
www.eurolocal.info

Some theoretical frames on learning and the learning economy
In order to promote an understanding of the concept of learning cities, learning regions, it is
worth indicating that there are four major related but different impact for the idea itself. The
first impact for the reconceptualisation of learning and learning economy (and indeed learning
organizations) can be traced to what now must be seen as a seminal paper by Lundvall and
Johnson (1994) on the learning economy. Its importance of different types of learning and the
difference between codified and tacit learning is well articulated – something not new to those
in the fields of education and adult learning. What is of special interest however in the paper by
Lundvall and Johnson is the explicit connections made to economy. While the role of learning
in production and work is not new, generally it was largely ‘assumed’ and occurred invisibly
(Razavi, 1997). What Lundvall and Johnson (1994) and others (Edquist, 1997; OECD 2000)

have identified and stressed in newly emerging knowledge economy is that learning is now a
fundamental process and resource.
A second impact for learning cities, learning regions arrives from the application of learning
within and across organisations (Senge, 1990). Economic geographers too, have underlined in
what forms the transfer and sharing of knowledge and ideas across informal networks within
industry clusters (sometimes referred to as collective learning) seems to be a critical aspect of
creativity and innovation (Keeble et al, 1999).
Since innovation is a basic element in the knowledge economy, ways to promote, support and
enhance innovation are important (Edquist, 1997). As for case studies of technopoles and
industrial complexes in Europe (Cooke and Morgan, 1998), the United Kingdom (UK) and the
USA and Canada (Wolfe and Gertler, 2001) there is growing evidence and awareness that
learning is the fundamental process at work in the new knowledge economy. Far from a
presumed and hidden force, it needs to be made explicit, strengthened and backed up.
Apart from matching clusters and communities of practice the work of economic geographers
signalled a third important aspect for the conceptualisation of learning cities, learning regions
– the spatial context. Florida (1995) set the idea of learning regions and others (Bokema et al,
2000) described as the basis of regional innovation systems. A very special idea was framed
here that in particular locales learning, which was fostered and supported through good learning
infrastructure (i.e. a regional innovation system) enabled the locality to compete in a global
economy. This recognition of the regional scale provides an important link to local economic
development and the importance of learning, social capital and human capital in community
development. By setting this link, it is open, thereby, to move beyond a potentially narrowly
defined regional innovation system which watches on on business and industry alone to take a
wider whole-of-community approach where increasingly learning and learning processes can
be the vehicle to equip and empower whole communities (Amin, 1999). Allison (2001) has
broadened the spheres of activities and influence for learning to underline a learning
communities approach to local economic development. In this approach an explicit link between
learning initiatives, partnerships and governance, social capital and building local capacity
together with capabilities and economic prosperity is developed.
This lies at the centre of local economic development and several community case studies in
urban and rural areas demonstrate how this approach may promote local economic
development. Parallel to this special approach to local economic development is the work of

scholars in the field of education research. Tooke (2000), for example, argues that the broader
value of learning has been recognised by those who work in and focus on education, lifelong
learning, adult and community education. Obviously, this scholarly tradition brings in a timely
and useful critique to the concept of learning regions provoking an effort to embrace wider
social and community development issues. The TELS (Towards a European Learning Society)
Project (Longworth, 1999) and the UK Learning Towns Project (Yarnit, 2000) clearly present
four critical objectives for learning and learning initiatives which encompass (i) economic
prosperity; (ii) social inclusion; (iii) sustainability; and (iv) governance.
These objectives resemble with those most frequently indicated in local economic development
strategies. It is the interrconnection of these different dimensions of “learning” which result in
a framework for a whole-of-community approach to learning cities, learning regions to
underline the economic and social life of communities in the global economy. In this broader
conceptualisation, the scope of actions and value of learning goes well beyond a limited
definition of industry clusters and issues of competitiveness, innovation (as important as these
are). As the flow of learning initiatives by Yarnit (2000), Longworth (1999), Longworth and
Franson (2001), Allison (2001) and others describe, learning makes its way through the
community in many ways.
With each of these activities, the community may learn and develop sustainably. Learning
enables communities to face change, adapt and transform on their own. When the concept of
learning cities, learning regions is understood in a broader framework, it opens up exciting
potential and possibilities for many communities, particularly, when considered against
reductionist narratives on exclusively economy-centred structure, by turning to more balanced
models.

European Background of the Lifelong Learning Initiative
It is essential to look back upon the European starting steps in the theme of lifelong learning to
have been influencing the scope of new roles for higher education. The first step towards
lifelong learning within the context of the European Union was taken through the European
Lifelong Learning Initiative (ELLI) in Rome in 1995, when researchers in education opened a
public forum at a conference for promoting learning and the development of quality of content,
process of education. (ELLI, 1995)

The emerging role of higher education institutions in the development of lifelong learning is
obviously essential for making lifelong learning a reality as universities and colleges, since the
late 1990s, contribute to the realisation of that initiative and Lisbon-goals, together with the
aims of the Education and training 2010 working programme. The latest document clearly
pointed out the role of higher education. (EC, 2003) Also, the working programme was strongly
attached to the goals outlined in the concrete future objectives of the education and training
systems of the member states of the European Union and reflected three strategic dymensions
which explain the roles of higher education in developing lifelong learning:
These are:
1.) The development of the quality and efficiency of the education and training systems
within the European Union;
2.) The development of opportunities and access to the education and training systems;
(The two points are both reflected in the well-known Bologna-process to highlight the steps
forward the European Area of Higher Education)
3.) The development of forms external partnership of education and training systems.
(This point was embedded into the framing of learning cities and regions of lifelong learning
initiatives in and after 2001, namely, into the development of learning cities, regions and related
good practice in some of the member states.)
The third point of the working programme explains that higher education, as part of the
education and training system, must be open and act as a partner in local and regional
partnerships to develop communities! The indicated points underline the initiative of the
European Commission which, since 2002, has been supporting the establishment or change and
modernisation of local and regional spaces of lifelong learning. The aim is so as to get formal,
non-formal and informal learning closer to each other, referring to the partnership of public
administration, higher education, chambers of commerce and industry, sectors of economy,
culture and civic society by forming regions of lifelong learning (EC, 2002).

UNESCO’s Recent Global Learning City Initiative
More than 1000 cities in the world have developed into or are building Learning/Educating
cities. This obviously shows that the building of cities which put learning at the forefront of
their policies and strategies has become a significant world-wide phenomenon. Cities rarely
work in isolation and practical examples have reflected that those cities that are members of a

dynamic network of local authorities at national, regional and international levels, have
accelerated their growth and competitiveness as learning cities.
Most of these national, regional and international networks, while playing important roles in
spreading the concept of learning cities, also have need of expertise networks or research
organizations involved in developing tools and materials promoting and expanding the concept,
and in establishing creative on-going working links between cities. There are also many cities
still unaware or uncertain of the benefits that a truly global network of learning cities can bring
to the development of lifelong learning and the learning society. For these reasons and more
this initiative is timely.
As UNESCO’s centre of excellence for promoting lifelong learning, and in response to Member
States’ call to adopt a more pragmatic and instrumental approach to building a learning society,
the UNESCO Institute for Lifelong Learning (UIL) has recently proposed the establishment of
the UNESCO Global Learning Cities Network (UNESCO GLCN) to enhance and accelerate the
practice of lifelong learning in the world’s conurbations.
The overall aim of the establishment of the UNESCO GLCN is to create a global platform to
mobilise cities and demonstrate how to use their resources effectively in every sector to develop
and enrich all their human potential for fostering lifelong personal growth, for developing
equality and social justice, for maintaining harmonious social cohesion, and for creating
sustainable prosperity. The UNESCO GLCN is intended to be a timely and innovative initiative
to offer appropriate means by which cities can develop themselves into learning cities and create
better environment – for themselves and for their citizens. (UNESCO, 2013)

Graphics 1: The Framework of the UNESCO Global Learning City Index. Source: www.uil.unesco.org

Local Responses to Global Initiatives with the Aim of Community Development: The
Pécs Learning City-Region Forum
Based on a decade-old international project partnership, to deal with the Learning City-Region
model in cooperation with PASCAL Observatory, UNESCO Institute for LLL, the University
of Pécs and its Faculty of Adult Education and HRD initiated, in 2013, the establishment of the
Pécs Learning City Region Forum in order to develop a direct tool in certain areas of
pedagogical/andragogical work targeting training trainers, educators and facilitators of
learning. The project was incorporated into the project of the University of Pécs financed by
the Hungarian Government’s Social Renewal Operative Programme (TÁMOP 4.1.2.B –
Developing Teachers-Educators/Pedagógusfejlesztés) focusing on the Development of
Teachers. Its so called K4 project sub-group decided to develop structural models for collecting
and sharing good knowledge and experience for teachers, trainers, mentors and facilitators
engaged in the promotion of quality learning and skills-development in formal, non-formal and
informal settings.
Therefore, the Pécs Learning City-Region Forum started its activities in the Fall of 2014 in
three majors fields by accelerating partnerships and dialogues:


Atypical/Non-formal Learning platform (This platform tries to help cultural organisers,
curators, managers be more successful with their educational programmes organised for
adults and also for school-teachers engaged in the development of cultural programmes

for children) Such a collaborative frame involves more than 8 organisation/institutions
and their representatives in order to identify innovative learning methods, tools,
methodologies with atypical contexts.


School and Environment platform (This platform supports dialogue amongst
professionals developing specific environment-oriented programmes for local youth
and their parents so as to become Nature-friendly, and conscious in protecting their
environment. There is a specific focus to help school-teachers as adult learners building
such orientations in the classroom and use available sources, programmes and curricula,
etc. to achieve that goal based on collected best practises) Around nine member
organisations/institutions work actively in the Forum through delegates, professional
experts by providing platform-based exchange of ideas upon bringing closer school –
pupils, their families to environment and environment-friendly, green thinking, actions
and change-management with attention to interdisciplinary thinking and human
behaviour.



Inclusion and Handicapped Situations platform(This platform helps teachers to engage
in collaborative actions providing dialogue to understand problems emerging from
working with young children with learning difficulties, e.g. autists)

Atypical/Non-formal Learning Platform
This platform tried to collect and organise specific events with the participation of major
institutions and organisations working with culture and culture-related knowledge transfer in
museums, libraries, and other cultural formations, local community centres and other particular
NGOs.
The platform generated a thorough discussion over innovative actions to help promoting
participation by emphasizing collaborative forms of learning in atypical environments and
various learning communities around culture, arts, information and library science and elderly
education and learning in senior academy frames.
The Faculty of Adult Education and HRD promoted such a platform-building in order get this
special focus of learning be integrated into the Learning City-Region Forum of Pécs and,
moreover, into the development of teachers/educators through project-based networking
amongst some relevant stakeholders in the field.

The programme of the platform enabled participants to get acquainted with some recent
developments related to atypical learning and supported a series of rather professional dialogue
which has been one aim of the collaborative approach behind the Learning City-Region
initiative. These constructive dialogues were mostly built on the circulating events of the
Platform which provided a good occasion to introduce the host organisation’s activities and
practice-oriented approach towards promoting atypical/non-formal learning. At these events,
partners of the platform and other invited guests, participants could reflect to the practice of
atypical learning and to widening participation in learning.
At the same time, atypical learning as such was discussed and approaches of many kinds
demonstrated challenges to learning in non-formal ways and constructions. The platform
partners indicated several times that the ways and methods they provide learning activities for
different age-groups have been challenged by the drastically changing learning environment
and learning customs and needs. Atypical learning has recently been changing and affected by
new technologies, the impact of social media and intergenerational alienations. However,
regular participation in cultural programmes are heavily influenced by falling financial
resources and the lack of leasure-time for many adults who, at the same time, would have some
significant personal need and desire to learn, to expand knowledge and develop skills through
lifelong learning.
Examples of the practice of partners have been collected as good practices and demonstrated in
an additional publications of the TÁMOP/Social renewal project 4.1.2B.

School and Environment Platform
This Platform aimed at bringing providers of environmental educations and specific learning
environments to allow school-pupils and their families to learn about environment,
environmental protections, nature, energy save and green thinking with sustainable aspects
could demonstrate and show their practices which could be labelled and recognised as good
practice. Also, partners of the Platform could learn from each other and, at the same time, collect
and share some key issues, experience on the subject matter.

Partners organised the events of the Platform in the logics of rotating the meetings which
enabled them to visit one another group member and to learn about their special approaches
and practices on environmental oriented educational activities, programmes, publications, webbased materials, etc. This way of organising the platform-meetings generated unusual levels of
interest and helped partners to recognise the general approach to the Learning City-Region
Forum, namely, that learners will always have the power to shape and form activities by their
own obvious claims and orientations.
It became evident and clear that there was a strong and very rich learning opportunity at all
those platform events hosted by platform members/partners, which actually demonstrated a
particular reality about who would be interested in forming a networking amongst experts and
practitioners of environment-oriented education, nature-oriented field-focused learning with
young kids and their class, parents or both.
The participation and engagement of invited partners showed a great responsibility and, at the
same time, concrete claim for a platform based dialogue in order to collect and share good and
relevant practices which would demonstrate quality learning and educational aspirations.
Moreover, the establishment and development of such a platform has also signalled an attention
to the claim that people who sustain such environment oriented approaches and get young
generations involved in action- and experimental learning need something of a good-practice
reservoir/archive where later followers of the field can take inspiring ideas from.
Another momentum has been the development of the website of the Learning City-Region
Forum where the Platform, amongst the other two, has got an electronic site for uploading
events, programme summaries, blogs, and further elaborative writing on and around
environmental protection and environmental education of young people, and other
intergenerational groups.
A serious challenge towards the Platform has been how to raise the attention of some more
firms being engaged in sustainable development, energy save, and other forms of environmental
protection. It might raise the problem of better communication and several direct contacting
towards those potential partners in the Pécs region and beyond. This issue, however, needs
further planning and systematic networking with better demonstration of what the Platform has
so far achieved.

Inclusion and Handicapped Situations platform
This Platform of the Learning City-Region Forum decided to emphasize concrete dialogue for
educators, teachers helping young children with learning difficulties caused by serious mental
handicapped status by being autists. This approach signalled the necessity of providing a living
platform in order to activate relevant school teachers and developers trying to raise the further
perspectives.
The Platform organised several meetings where professional teachers have been mentoring such
young children. Some particular good practices have been collected into the Good Practice
collection of TÁMOP 4.1.2.B project and, also, have been uploaded to the website of the
Learning City-Region Forum.
But one may argue, what impact such a platform can provide in the development of skills and
methodological performance of such professional teachers to deal with young children with
learning difficulties? The response would come from participating teachers who themselves
had indicated a need for a good and viable networking in order to exchange experience-based
knowledge upon how to better help the learning of autist young children. This need was well
incorporated into the planning and organisation of the sessions of the Platform by enabling
engaged teachers to form the programme and orientations of the sessions by reflecting to
upcoming problems and trying to articulate some specific approaches and responses to
occurring challenges in practical teaching and learning situations.
Another key element of this Platform was the way and methods of identifying good practices
around inclusive pedagogies. It became a particularly interesting process how inclusive
approaches to pedagogy was explained and used in the work of the Platform, how some
arguments signalled the difficulty of a formally easy label be used upon concrete educational
situations and formats. Members of the Platform demonstrated a rather humanistic approach
where it turned out to be an alpha principle of labelling a practice as good one directly to helping
a learner with learning difficulties recognising the help through the joy of learning and
participating situational learning processes.
In a reflecting way, the Platform also turned into a hub for teachers engaged in voluntary work
for young children with learning difficulties and also for some specific professionals providing
help for those young children whose parents, for example, need specific assistance in bringing
those wonderful minds and souls towards adulthood by becoming better in reflecting to their
responses to the world and to their emotions expressed accordingly.

The three dimensions of the Forum’s platforms have enabled us to recognise some key barriers
to collect and share good practices upon particular development works of partner organisations
and institutions, which are:


low levels of culture of mutual partnerships and collaborative actions to share
experience and to develop professional skills, competence of educators/teachers,
trainers and facilitators;



limited time available for educators/teachers, trainers and facilitators to develop skills
and share exchange knowledge, experience.



small resources to constrain participation in programmes of the forum and, at the same
time, heavy working load dominating majority of working time.

Choices for the development of learning in a learning city-region model:


Growing interest amongst decision-makers and stakeholders so as to develop and
maintain new and effective ways and methods for useful and problem-based knowledge
transfer amongst institutions/organisations in the school sector, labour market, cultural
organisations and institutions and other respected informal learning grounds and
environments.



European funds available through the European Social Fund for collaborative actions
amongst educational, cultural and environmental organisations for raising participation
and providing counselling for better performance in learning.



Need for Common Identification of strengths, weaknesses, opportunities and threats
for learning city-region development.



Necessary improvement of learning conditions and collaborative spaces for young
people with learning difficulties through inclusive learning environment.

The main tool of the development of the Forum was the organisation of platform-based sessions
for collecting and sharing good knowledge, another key element is the website of the Forum
where good practices are collected and documented for further distribution and developments
in quality learning with key attempt for local and regional recognition and attention both by
stakeholders, decision makers and by the local citizens.

Which ways forward?
The Pécs Learning City-Region Forum has been established in order to push forward the
concept of networking around knowledge transfer for the sake of better trends in local and
regional performance in learning and skills-development.
The Forum has started as an overall partnership in 2010 supported by all major stakeholders
who had established some sort of links and affiliation towards education, training and, on the
other hand, development of learning. Therefore, it was set as an umbrella network so as to
promote learning in formal, non-formal and informal contexts. The original networking plan
was, however, difficult to be emphasized and promoted amongst partners for the difficult
national and political and social changes to come in the midst of 2010. That climate did not
help further partnership building and exchange of ideas. We have to be rather happy to have
been able to find an interest of the University of Pécs and its Institute of Educational Science at
the Faculty of Humanities to broaden its EU co-funded programme on “Teacher Training” in
the Social Renewal Operative Programme (TÁM OP) 4.1.2.B and its K4 programme division.
This programme has not only invited the Pécs Learning City- Region Forum to provide specific
platform based actions in order to support the skills developments of school teachers in Pécs
and its region, also in Kaposvár, but also to allow the Forum to start growing in its knowledgetransfer networking in local and regional dimensions especially in three identical scopes which
may be complemented with other particular orientations later on.
Future orientations has to be framed and settled around some distinguished principles and
initiatives based on both local and global calls. This means the continuation of recent platforms
with potentially growing partnerships based on headquartering the Forum to the House of Civil
Society Groups (NGO Communities – Civil Közösségek Háza in Hungarian). This civil society
group has stated that it would host activities and potential actions of the Forum in partnership
with the Faculty of Cultural Science of the University of Pécs.
Another important dimension is the website of the Forum that needs serious improvement and
expand both in content and relevant collection of information referring to learning cities and
regions in local, national and global contexts. This improvement needs, however, a significant
input from the University of Pécs in back-up from web-edition through the use of project
resources be applied for with direct intentions so as to well-organise the Forum in its virtual
aspects so as to be able to reach potential users and, at the same time, so as to raise attention of
those users through regular visits to the website of the Forum.

It must also be underlined that local and regional development funds must be targeted by
partners in order to develop the Forum and incorporate further services of dissemination and
exploitation of results of either on-going or closed projects of partners related to skills
development, learning, community development, HR development, etc.
Let us indicate here that the current platforms need further developments and have to prepare
for further directions around which they can involve their members to discuss and reflect to
some concrete problems affecting their own activities, and the other way round, how their work
may influence such scenarios and trends.
The development of the Forum has to reflect, additionally, to some new trends and issues being
represented by some distinguished international institutions and organisations, like the
UNESCO Institute of Lifelong Learning, (UIL-Hamburg), the European Centre for VET
Development and Research (CEDEFOP), the OECD and organisations as PASCAL
Observatory and EUCEN – European Universities Lifelong Learning Network, the latest one
in the aspect of the social dimension of higher education.
We presume that new perspectives of the Learning-City Region Forum is to make the City
Council of Pécs and the County Council of Baranya to recognise the innovative potential behind
this networking of learning providers and professionals and support future activities both by
joining the stakeholder group of the Forum and by demonstrating social and community need
for a specific event in order to celebrate learning and learning performance through inviting all
educators for a day into main square Pécs dedicated to Celebrating Learning/Learning Festival.
Finally, the Form should work as a disseminating filter in between its locality and the global
initiative of learning cities (GLCN) of UNESCO. This initiative might enable us to make use
of other good practices of networking around learning by collecting and sharing good
knowledge for the good of people and their communities. Likewise, the Forum should also
demonstrate the aim and struggle to stock good local and regional practices of learning in
community formats either in formal, non-formal or in informal ways.
A further aspect of the Forum could be the development of web-based exchange of information
amongst Learning City-Region providers in the platforms and get their practical work be
blogged on the website by participants enrolling to their public events so as to raise knowledge,
competence and skills around the themes and topics of their programme.

Learning City development, for this reason, may also need a concentrated actions and input
from higher education so as to raise research and innovation around the focus, contents and
methodologies used in the promotion of local and regional partnerships for quality learning and
education – trainings.
We believe that the impact of the three platforms and the synergic effect generated amongst
them could be of potential use and reflection. At the same, these platforms will, in our
understanding and expectations, influence education, training and other valuable forms of
knowledge transfer in local and regional settings by providing a specific feedback upon such
activities and generate some more public attention towards the quality of teaching and learning
itself.
It is necessary to promote the improvement of dissemination and exploitation of results through
several channels, like local and regional media, social media, community places, public events,
etc. through which one can obtain and reach reliable information on activities, programmes and
actions. We presume that the Pécs Learning City-Region Forum can be involved into the
international platform of PASCAL Observatory where some distinguished actors and promoters
of the learning city-region initiative discuss recent challenges and opportunities for learning in
urban contexts, especially learning in and through communities.
We, finally, need to think of how to enlarge the platforms and the Forum itself. In order to reach
a wider and more frequently engaged community in the work of the Forum, people must be able
to recognise the mutual benefit in this initiative and process of knowledge transfer. Therefore,
they have to get involved not only in the planning and achievement, formation of platform
meetings, lectures and discussions. Another successful way of getting more people involved in
such actions, platform engagement must be connected with open societal movements as
demonstrations for lifelong learning in urban structures

Conclusions
The European adult learning initiatives may incorporate actions for inclusive and more tolerant
community actions to involve individual and group work for development by collecting and
sharing quality knowledge and skills which, we believe, is in the interest of city-region
programmes to rise participation and performance both in economic production and social
terrains. We do hope that dominant economic orientations will need a more sophisticated
community vision by which stability, open society and development may be given priority in

the locality of Pécs, Hungary with a strong attempt to develop community development in
partnerships and dialogue based on collected and shared knowledge and experience. That is
what the Learning City-Region Forum is for.
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